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The DOK information listed addresses the necessary skills in each learning level.  The skills are related to the 
expectations for learning as outlined in the state standards. 
 

*DOK Level 1—Recall of Information 

Level 1 generally requires that you identify, list, or define. This level usually asks you to recall facts, terms, 
concepts, and trends and may ask you to identify specific information contained in documents, maps, 
charts, tables, graphs, or illustrations. Items that require you to “describe” and/or “explain” could be 
classified as Level 1 or Level 2. A Level 1 item requires that you just recall, recite, or reproduce information. 

Skills Demonstrated: Make observations; recall information; recognize formulas, properties, patterns, 
processes; know vocabulary, definitions; know basic concepts; perform one-step processes; translate from 
one representation to another; identify relationships   

**DOK Level 2—Basic Reasoning 

Level 2 includes the engagement (use) of some mental processing beyond recalling or reproducing a 
response. A Level 2 “describe” and/or “explain” item would require that you go beyond a description or 
explanation of recalled information to describe and/or explain a result or “how” or “why.” 

Skills Demonstrated: Apply learned information to abstract and real-life situations; use methods, concepts, 
and theories in abstract and real-life situations; perform multi-step processes; solve problems using 
required skills or knowledge (requires more than habitual response); make a decision about how to 
proceed; identify and organize components of a whole; extend patterns; identify/describe cause and effect; 
recognize unstated assumptions; make inferences, Interpret facts; compare or contrast simple 
concepts/ideas 
 
***DOK Level 3—Complex Reasoning 

Level 3 requires reasoning, using evidence, and thinking on a higher and more abstract level than Level 1 
and Level 2. You will go beyond explaining or describing “how and why” to justifying the “how and why” 
through application and evidence. Level 3 items often involve making connections across time and place to 
explain a concept or a “big idea.” 
 

Skills Demonstrated:  Solve an open-ended problem with more, than one correct answer; create a pattern; 
generalize from given facts; relate knowledge from several sources; draw conclusions; make predictions; 
translate knowledge into new contexts; compare and discriminate between ideas; assess value of methods, 
concepts, theories, processes, and formulas; make choices based on a reasoned argument; verify the value 
of evidence, information, numbers, and data 

****DOK Level 4—Extended Reasoning 

Level 4 requires the complex reasoning of Level 3 with the addition of planning, investigating, applying 
significant conceptual understanding, and/or developing that will most likely require an extended period of 
time. You may be required to connect and relate ideas and concepts within the content area or among 
content areas in order to be at this highest level. The Level 4 items would be a show of evidence, through a 
task, a product, or an extended response, that the cognitive demands have been met. 

Skills Demonstrated:  Analyze and synthesize information from multiple sources; examine and explain 
alternative perspectives across a variety of sources; describe and illustrate how common themes are found 
across texts from different cultures; combine and synthesize ideas into new concepts. 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL2: 
Determine a theme 
and/or central idea of a 
text and analyze its 
development over the 
course of the text, 
including its 
relationship to the 
characters, setting, and 
plot; provide an 
objective summary of 
the text. 
 
Beginning Learner     
Identifies a theme or central idea 
of a text; identifies characters, 
setting, and plot; and provides a 
summary of the text.    
Developing Learner     
Identifies a theme or central idea 
of a text; analyzes characters, 
setting, and plot; and provides 
an objective summary of the 
text.  
Proficient Learner     
Determines a theme or central 
idea of a text and analyzes its 
development over the course of 
a text, including its relationship 
to the characters, setting, and 
plot, and provides an objective 
summary of the text.  
Distinguished Learner     
Determines a complex theme or 
central idea and analyzes its 
development over the course of 
a text; assesses its thorough, 
objective summary of the text.  

Antagonist 
Biased/Unbiased 
Objective 
Central Idea 
Characterization 
Climax 
Dynamic 
Exposition 
Falling Action 
Mood 
Organizational Structure 
Plot Structure 
Protagonist 
Resolution 
Rising Action 
Setting 
Static 
Subjective 
Theme 
Tone 
Voice 

• Understand the difference between theme 
and central idea 

• Concept: some texts are concrete in nature 
and deal literally with a topic, such as World 
War II (main idea), while other texts tell a 
story in order to connect with or make a 
point about a larger, more universal human 
experience such as “friendship” or 
“betrayal” (theme) 

• Practice summarizing a text in a way that 
makes it absolutely impossible to determine 
your personal feelings about the text 

• Make predictions about developing themes 
within your annotations and class notes, 
citing evidence that influences your evolving 
opinion 

• Make determinations regarding the theme 
or central idea, and allow it to change as you 
connect with the author and with other 
readers/lenses 

• Incorporate all literary elements into your 
determination of theme (tone, mood, 
imagery, organizational structure, narrative 
voice, etc.) 

• Identify how authors develop and support 
theme over time in the text 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL1: 
Cite the textual 
evidence that most 
strongly supports an 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text. 

Characterization Analysis  
Diction  
Evidence 
Figurative Language 
Imagery  
Genre  
Inferred  
Literary period  

• Practice careful and attentive reading by 
using annotations and identifying literary 
components of both assigned texts and 
independent text choices 

• Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects 



 Student Learning Guide: Clarifying the Learning Targets  
 

8th Grade 
ELA 

 

Beginning Learner     
Cites textual evidence that 
supports what the text says 
explicitly.   
Developing Learner     
Cites examples of textual 
evidence that support an 
analysis of what the text says 
explicitly and support basic 
inferences drawn from the text.   
Proficient Learner     
Cites the textual evidence that 
most strongly supports an 
analysis of what the text says 
explicitly and supports 
inferences drawn from the text.   
Distinguished Learner     
Cites the textual evidence that 
most strongly supports an in-
depth analysis of the text and 
supports complex inferences 
drawn from the text. 

Mood  
Plot  
Rhetorical Elements 
Explicit  
Style  
Syntax  
Tone  
Voice  

• Exhibit knowledge of what “analysis” means 
as compared to “summary,” “paraphrase,” 
or “argument from opinion” – analysis is the 
positing of a thesis about a text based solely 
on an unbiased evaluation of the literary 
elements (e.g., tone, diction, syntax, 
imagery, figurative language, plot 
construction, characterization) 

• Annotate texts (both formally and 
informally) as you read in order to gather 
text evidence for claims and for analyses 

• Practice reading texts within the prescribed 
time limit for grade-level expectations (for 
example, completing 

 
 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL5: 
Compare and contrast 
the structure of two or 
more texts and analyze 
how the differing 
structure of each text 
contributes to its 
meaning and style. 
 
Beginning Learner     
Makes comparisons between 
the content of two texts.  
Developing Learner     
Compares and contrasts the 
structure of two texts, 
describing the connection to 
their meaning and style.  
Proficient Learner     
Compares and contrasts the 
structure of two or more 
texts, analyzing how the 
differing structure of each 
text contributes to its 
meaning and style.  
Distinguished Learner     
Thoroughly compares and 
contrasts the structure of 
two or more texts, analyzing 
how the differing structure of 
each text contributes to its 
meaning and style and 
assessing their effectiveness. 

Cause/effect  
Compare  
Contrast  
Dialogue  
Flashback  
Graphic organizer 
Parallelism  
In Medias Re 
Logical order 
Chronological order 
Pose/answer 
Similarity/difference 
Frame narrative 
Epistolary novel  
Organizational Structure 
Foreshadowing  

• Analyze and evaluate common 
organizational structures (e.g., 
chronological/logical order, cause and effect 
relationships, comparison and contrast, and 
problem and solution) 

• Understand and apply knowledge of 
voice/point of view, author’s purpose, genre 
expectations, audience, length, and format 
requirements 

• Recognize and understand the practical and 
literary merits of traditional structures such 
as similarity and difference, posing and 
answering a question, chronological order, 
etc. 

• Apply knowledge of plot structure devices 
such as frame narrative, epistolary novel, in 
medias res, flashback, and foreshadowing 

• Analyze and evaluate the impact of 
narrative voice on the structure of a novel 
(first person narration versus dialogue-
heavy text, for example) 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI1: 
Cite the textual 
evidence that most 
strongly supports an 
analysis of what the 
text says explicitly as 
well as inferences 
drawn from the text. 
Beginning Learner     
Identifies textual evidence to 
support an analysis of what the 
text says explicitly.  
Developing Learner     
Identifies examples of textual 
evidence to support an analysis 
of what the text says explicitly as 
well as inferences drawn from 
the text.  
Proficient Learner     
Identifies and cites the textual 
evidence that most strongly 
supports an analysis of what the 
text says explicitly as well as 
inferences drawn from the text.  
Distinguished Learner     
Identifies and cites the 
textual evidence that most 
strongly supports an 
extensive analysis of the text 
as well as complex inferences 
drawn from the text. 

Abstract  
Allegory  
Analysis  
Analysis 
Annotation  
Antithesis  
Bias  
Diction  
Ethos  
Explicit  
Fact/Opinion 
Implicit  
Inferred  
Journalism  
Logical Fallacy  
Logos  
Parallelism  
Pathos  
Rhetoric  
Strategy  
 
 
 
 
 
 

• Practice close reading of both assigned texts 
and independent text choices 

• Read a wide variety of texts, including a 
variety of styles, genres, historical periods, 
authors, perspectives, and subjects 

• Exhibit knowledge of what “analysis” means 
as compared to “summary,” “paraphrase,” 
or “argument from opinion” 

• Produce evidence from the text for all 
claims and inferences, both in formal 
academic work and collaborative discussion 

• Annotate texts as you read, both formally 
for analytical reference and informally to 
cement comprehension 

• Distinguish between evidence which 
strongly supports a claim or position and 
details which may be irrelevant or 
extraneous 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL4: 
Determine the meaning 
of words and phrases as 
they are used in a text, 
including figurative and 
connotative meanings; 
analyze the impact of 
specific word choices 
on meaning and tone, 
including analogies or 
allusions to other texts. 
Beginning Learner     
Determines the denotative 
meaning of some words and 
phrases with explicit textual 
support (e.g., context clues, 
embedded definitions).  

Allusion  
Analogy  
Analyze  
Concrete  
Connotative 
Denotative  
Diction  
Figurative 
Hyperbole 
Onomatopoeia 
Symbolism 
Idiom  
Imagery  
Literal  
Metaphor  

• Evaluate and analyze the effect of sound in 
poetry and in narrative,  

• Concept-especially with regard to how 
sound itself can contribute to meaning, 
tone, or mood (for example, the alliterative 
“p” in “the pitter patter of plopping 
droplets” evoking the sensory experience of 
rain) 

•  Identify and understand the impact of 
major types of figurative language as they 
are used in the text (for Eighth Grade: 
metaphor, simile, hyperbole, 
personification, and idioms) 

• Understand the difference between analogy 
and allusion:  
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Developing Learner     
Determines the meanings, 
including figurative and 
connotative meanings, of words 
and phrases with textual support 
(e.g., context clues, embedded 
definitions) and analyzes the 
impact of some specific word 
choices on meaning and tone, 
including analogies or allusions 
to other texts.  
Proficient Learner     
Determines the meanings, 
including figurative and 
connotative meanings, of words 
and phrases and analyzes the 
impact of specific word choices 
on meaning and tone, including 
analogies or allusions to other 
texts.  
Distinguished Learner     
Evaluates the effect of words 
and phrases, including figurative 
and connotative meanings, and 
analyzes and evaluates the effect 
of specific word choices on 
meaning and tone, including 
analogies or allusions to other 
texts. 

Meter  
Nuance 
Personification 
Alliteration  
Rhyme  
Rhyme scheme  
Rhythm  
Simile  

 an analogy uses one concrete 
example to make a point about 
another concept (for example, being 
on the internet is like driving a race 
car - it is fast and fun, but can be 
dangerous if used incorrectly),  

  an allusion is an indirect reference 
to another literary work or well-
known concept (for example, Randy 
was running for the office of mayor, 
and considered that little office in 
city hall to be Camelot) 

• Review and understand the basics of poetic 
structure and language appropriate to 
Eighth Grade (lyric and narrative forms, 
including ballad, sonnet, ode, free verse, 
etc. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL3 
Analyze how particular 
lines of dialogue or 
incidents in a story or 
drama propel the 
action, reveal aspects of 
a character, or provoke 
a decision. 
Beginning Learner     
Identifies lines of dialogue or 
incidents in a story or drama that 
propel the action and reveal 
basic aspects of the character.  
Developing Learner     
Explains how specific lines of 
dialogue or incidents in a story 
or drama propel the action and 
reveal some aspects of the 
character.  
Proficient Learner     
Analyzes how specific lines of 
dialogue or incidents in a story 
or drama propel the action, 
reveal aspects of the character, 
or provoke a decision.  
Distinguished Learner     
Analyzes and evaluates the 
effectiveness of an author's use 

Climax  
Conflict  
Exposition  
Falling Action  
First Person narrative 
Second Person Narrative 
Third Person Narrative 
Omniscient  
Flashback 
Objective  
Plot  
Protagonist 
Foreshadowing  
Resolution 
Rising Action  
Static Character Dynamic 
Character Antagonist  
Structure 
Characterization 
Dialogue 
Subjective  

• Identify and analyze elements of plot: 
exposition, rising action, climax, falling 
action, resolution 

• Examine plot structure, including parallel or 
sub-plots, understanding the way in which 
conflict drives the action in a story  

• Identify and analyze the elements of 
characterization (a character’s thoughts, 
words, actions, appearance, experiences, 
etc.),   understanding the ways in which an 
author creates a multi-dimensional and 
changing character (or a flat and unchanging 
one) by building contextual information 
around that character 

• Understand the concept of narrative voice 
(first, second, or third person/omniscience, 
subjectivity, etc.) 
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of dialogue or incidents in a story 
or drama to propel the action, 
reveal complex aspects of the 
character, or provoke a decision. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8L4: 
Determine or clarify the 
meaning of unknown 
and multiple-meaning 
words or phrases based 
on Eighth Grade reading 
and content, choosing 
flexibly from a range of 
strategies.  
Beginning Learner     
Attempts to determine or clarify 
the meaning of multiple-
meaning words or phrases, with 
textual support (e.g., context 
clues, embedded definitions), 
choosing flexibly from a range of 
strategies.  
Developing Learner     
Determines or clarifies the 
meaning of general unknown 
and multiple-meaning words or 
phrases, choosing flexibly from a 
range of strategies.  
Proficient Learner     
Determines or clarifies the 
meaning of unknown and 
multiple-meaning words or 
phrases, choosing flexibly from a 
range of strategies.  
Distinguished Learner     
Expertly determines or clarifies 
the meaning of unknown and 
multiple-meaning words or 
phrases, choosing flexibly from a 
range of strategies. 

Adjective  
Adverb  
Article  
Conjunction  
Context  
Context Inference 
Definition  
Dictionary  
Greek root  
Interjection  
Latin Root Pronunciation 
Etymology  
Noun  
Pronoun  
Thesaurus  
Verb  
Word Pattern  

• Make effective use of reference materials, 
including digital references 

• Avoid becoming overly dependent on 
electronic devices in determining correct 
spellings or grammatical constructions 

• Utilize resources (text, context, roots, word 
patterns) to determine meaning  

• Proactively and independently build 
vocabulary 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI2: 
Determine a central 
idea of a text and 
analyze its 
development over the 
course of the text, 
including its 
relationship to 
supporting ideas; 

Abstract  
Analyze  
Bias  
Central idea  
Editorial  
Introduction  
Objective  
Objective  
Paraphrase  
Relationship 

• Understand a central idea  
• Practice constructing objective summaries 

that are completely free of editorial bias 
(your opinion)  

• Use notes and annotations to physically sort 
connecting ideas from the text together  

• Keep a record to support an analysis of each 
piece of supporting evidence provided by 
the author for claims 
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provide an objective 
summary of the text. 
Beginning Learner     
Identifies a central idea of a text 
and provides a retelling of the 
text.  
Developing Learner     
Identifies a central idea of a text 
and attempts to follow its 
development over the course of 
a text and provides a simple, 
objective summary of the text.  
Proficient Learner     
Determines a central idea of a 
text and analyzes its 
development over the course of 
a text, including its relationship 
to supporting ideas, and 
provides an objective summary 
of the text.  
Distinguished Learner     
Determines a central idea of a 
text and analyzes its 
development over the course of 
a text, including its relationship 
to supporting ideas; assesses the 
strength of each supporting idea; 
and provides a thorough, 
objective summary of the text. 

Subjective  
Summary  
Supporting Ideas 
Extraneous  
Technical Text  
Theme  

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL6: 
Analyze how 
differences in the 
points of view of 
characters and the 
audience or reader 
(e.g., created through 
the use of dramatic 
irony) create such 
effects as suspense or 
humor. 
Beginning Learner     
Explains how differences in the 
points of view of the characters 
or the reader affect the text.  
Developing Learner     
Analyzes how differences in the 
points of view of the main 
characters or the reader affect 
the text and identifies suspense 
or humor in the text.  
Proficient Learner     
Analyzes how differences in the 
points of view of the characters 
or the reader (e.g., created 
through the use of dramatic 

Audience  
Comedy  
Dramatic Irony  
Humor  
Irony  
Point of View 
Situational Irony Context  
Suspense  
Verbal Irony 

• Review and apply knowledge of the concept 
of dramatic irony, from which most 
suspense and comedy derives (dramatic 
irony exists when one or more characters in 
a text knows something crucial than the 
other character or characters do not know; 
for example, when the protagonist is about 
to step into a trap, but she doesn’t know it)  

• Be aware of this construction and try to 
identify examples in text and film where 
withheld knowledge creates suspense or 
humor  

• Apply the concept of dramatic irony in 
writing 
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irony) create such effects as 
suspense or humor in the text.  
Distinguished Learner     
Analyzes how differences in the 
points of view of the characters 
and the reader (e.g., created 
through the use of dramatic 
irony) create such effects as 
suspense or humor and 
evaluates their effect on the 
text. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI5: 
Analyze in detail the 
structure of a specific 
paragraph in a text, 
including the role of 
particular sentences in 
developing and refining 
a key concept. 
Beginning Learner     
Explains the basic structure 
of a specific paragraph in a 
text and describes the role of 
particular sentences in 
creating that structure.  
Developing Learner     
Determines the general 
structure of a specific 
paragraph in a text and 
describes the role of 
particular sentences in 
developing a key concept.  
Proficient Learner     
Analyzes in detail the 
structure of a specific 
paragraph in a text, including 
the role of particular 
sentences in developing and 
refining a key concept.  
Distinguished Learner     
Classifies the rhetorical effect 
of the structure of a specific 
paragraph in a text and its 
role in the text as a whole, 
including the role of 
particular sentences in 
developing, refining, and 
communicating a key 
concept. 
 
 

Body Paragraph 
Subordinate Clause 
Independent Clause  
Clause  
Conclusion  
Evidence  
In-text Citation  
Introduction  
Modifier Develop Fluency 
Role Quote Text 
Structure Anecdote 
Bibliography 
Phrase  
Support  
Topic sentence 
Transition  
 

• Analyze and evaluate common textual 
features (e.g., paragraphs, topic sentences, 
introduction, conclusion, footnotes, index, 
bibliography)  

• Analyze and evaluate common 
organizational structures (e.g. 
chronological/logical order, cause and effect 
relationships, comparison and contrast, 
problem and solution, order of importance, 
question and answer)  

• Review and apply knowledge of varying 
sentence structures, noting those that are 
most effective in a given text (beginning 
with a subordinate clause, for example, or 
the effective placement of phrases and 
modifiers)  

• Recognize the effective placement of topic 
sentences in informational documents  

• Note the differences in structure for 
paragraphs that present evidence, provide a 
quote, share an anecdote, or include other 
types of support 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI3: 
Analyze how a text 
makes connections 
among and distinctions 
between individuals, 
ideas, or events (e.g., 
through comparisons, 
analogies, or 
categories). 
Beginning Learner     
Explains how a text makes 
explicit connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
comparisons).  
Developing Learner     
Interprets how a text makes 
explicit connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
categories).  
Proficient Learner     
Analyzes how a text makes 
connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
analogies).  
Distinguished Learner     
Evaluates how a text makes 
connections among and 
distinctions between individuals, 
ideas, or events and their impact 
on the text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Abstract  
Analogy  
Bias  
Body  
Categories  
Category  
Comparison  
Conclusion  
Footnote 
Similarity/Difference 
Analysis  
Glossary  
Index  
Interconnection 
Distinction 
In-text citation  
 
 
 
 

• Read closely to determine how authors 
develop key individuals, ideas, or events in a 
text  

• Include examination of author’s purpose, 
intended audience, and possible biases 
when analyzing text  

• Notice structure and 
connections/distinctions in everyday 
informational texts, and form opinions 
about the appropriateness of a given 
structure for a given purpose (for example, 
notice the logical connections between 
things like the placement of items within a 
grocery store, or the grouping of texts in a 
library)  

• Analyze the significance of key individuals, 
events, or ideas in a text  

• Practice a variety of communication 
strategies for conveying information 
(whether an analogy is more effective than a 
direct description, for instance) 



 Student Learning Guide: Clarifying the Learning Targets  
 

8th Grade 
ELA 

 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI8: 
Delineate and evaluate 
the argument and 
specific claims in a text, 
assessing whether the 
reasoning is sound and 
the evidence is relevant 
and sufficient; 
recognize when 
irrelevant evidence is 
introduced. 
Beginning Learner     
Determines the basic argument 
and claims in a text, describing 
the evidence used to support the 
claims.  
Developing Learner     
Delineates and evaluates the 
argument and specific claims in a 
text, assessing whether the 
evidence is relevant.  
Proficient Learner     
Delineates and evaluates the 
argument and specific claims in a 
text, assessing whether the 
reasoning is sound and the 
evidence is relevant and 
sufficient, and recognizes when 
irrelevant evidence is 
introduced.  
Distinguished Learner     
Classifies and evaluates the 
argument and specific claims in a 
text, citing specific language in 
an assessment of whether the 
reasoning is sound and the 
evidence is relevant and 
sufficient, and recognizes when 
irrelevant evidence is introduced 
and justifies reasoning. 
 
 
 
 
 
 
 
 
 
 
 
 
 

Argument  
Bandwagon  
Claim  
Deduction  
Delineate  
Ethos  
Evaluate 
Evidence  
Extraneous  
Hasty Generalization 
Induction 
Logic  
Logical Fallacy  
Logos  
Pathos  
Premise  
Reasoning  
Rebuttal  
Support 
Syllogism  
Valid  

• Apply knowledge of common organizational 
structures for arguments (cause and effect, 
for example)  

• Acquire or review knowledge of the types of 
logical fallacies commonly used in argument 
(see vocabulary below)  

• Acquire or review knowledge of syllogisms, 
inductive reasoning, and deductive 
reasoning  

• Make it a practice to provide valid and 
logical evidence and support for all claims, 
formal or informal, and require the same 
from discourse with others  

• Extract extraneous information from an 
argument 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8W1: 
Write arguments to 
support claims with 
clear reasons and 
relevant evidence. 
Beginning Learner     
Attempts to write basic 
arguments to support a claim 
with reasons.  
Developing Learner     
Writes general arguments to 
support a claim with reasons and 
evidence.  
Proficient Learner     
Writes arguments to support a 
claim with clear reasons and 
relevant evidence.  
Distinguished Learner     
Writes conclusive arguments to 
support a claim with clear 
reasons and analysis of relevant 
evidence. 

Acknowledge Conclusion  
Argument  
Body  
Claim  
Clause  
Cohesion  
Counterclaim  
Credible  
Distinguish  
Evidence  
Fallacy  
Formal Style (APA, MLA)  
Bias  
Introduction  
Phrase  
Rhetoric 
Transition  
Valid  

• Employ knowledge of appropriate 
organizational structures for argument 
writing that include a focus for audience and 
purpose  

• Use appropriate transitions for optimal 
clarity and coherence  

• Exclude extraneous, irrelevant, or overly 
trivial information  

• Employ knowledge of rhetorical strategies 
and structural strategies, such as parallel 
structure or purposeful repetition  

• Use sophisticated strategies for closure 
(such as a call to action), and avoid 
reiterating the points of your argument  

• Use sophisticated strategies for 
introduction, such as a powerful anecdotal 
story, and avoid listing the points you will 
make in your argument  

• Artfully employ the exploration of 
counterclaims and knowledge of audience 
bias in your arguments 

Standard and 
Achievement Level 

Descriptors 

   
     Key Vocabulary 

                 
                 Skills and Concepts 

ELAGSE8RI10: 
By the end of the year, 
read and comprehend 
literary nonfiction at 
the high end of the 
grades 6-8 text 
complexity band 
independently and 
proficiently. 
 

Literary  
Fiction 
Informational  
Non-fiction  
Genre 
 Claim  
Argument 
 Rhetoric  
Summary  
Analysis  
Annotation  
Evidence 
Inference  
Citation 
 Journal 
 Memoir 
 Periodical 
 Biography 
Autobiography Literary 
Non-fiction 

• Practice careful and attentive reading of 
both assigned texts and independent text 
choices  

•  Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects 

• Use annotation and note-taking  
• Choose works from multiple genres, 

cultures, and historical periods  
• Consider keeping a notebook of texts read 

with notes, annotations, and any relevant 
student work produced 
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Standard and 
Achievement Level 

Descriptors 

 
     Key Vocabulary 

 
                Skill and Concepts 

ELAGSE8L5:  
Demonstrate 
understanding of 
figurative language, 
word relationships, and 
nuances in word 
meanings. 
Beginning Learner-
Demonstrates an understanding 
of basic, familiar figurative 
language, word relationships, 
and nuances in word meanings: 
a. Identifies common figures of 
speech (e.g., verbal irony, puns) 
in context. b. Attempts to use 
the relationship between 
particular basic words to better 
understand each of the words. c. 
Attempts to distinguish among 
the connotations (associations) 
of some simple words with 
similar denotations (definitions) 
(e.g., bullheaded, willful, firm, 
persistent, resolute. 
Developing Learner-
Demonstrates an understanding 
of familiar figurative language, 
word relationships, and nuances 
in word meanings: a. Interprets 
some common figures of speech 
(e.g., verbal irony, puns) in 
context. b. Uses the relationship 
between some words to better 
understand each of the words. c. 
Distinguishes among the 
connotations (associations) of 
some words with similar 
denotations (definitions) (e.g., 
bullheaded, willful, firm, 
persistent, resolute). 
Proficient Learner-
Demonstrates understanding of 
figurative language, word 
relationships, and nuances in 
word meanings: a. Interprets 
more abstract figures of speech 
(e.g., verbal irony, puns) in 
context. b. Uses the relationship 
between particular words to 
better understand each of the 
words. c. Distinguishes among 
the connotations (associations) 
of words with similar 
denotations (definitions) (e.g., 
bullheaded, willful, firm, 
persistent, resolute). 
Distinguished Learner-
Demonstrates a solid 

Figurative 
Literal 
Connotation Denotation 
Metaphor 
Simile 
Personification 
Hyperbole 
Idiom 
Synecdoche 
Juxtaposition  
Nuance  
Pun  
Irony 

• Identify and analyze the effects within texts 
of various types of figurative language 
(metaphor, simile, personification, 
hyperbole, idioms, etc.)  

• Understand the impact on text of literary 
elements, such as imagery, diction, syntax, 
and sensory detail  

•  Identify and analyze various sound devices 
(alliteration, assonance, consonance, 
onomatopoeia, etc.)  

• Consider the connotations of various words 
when determining the author’s purpose in 
employing specific diction 
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understanding of figurative 
language, word relationships, 
and nuances in word meanings: 
a. Interprets more abstract 
figures of speech (e.g., verbal 
irony, puns) in context. b. Uses 
the relationship between 
particular words to develop a 
more thorough and better 
understanding of each of the 
words. c. Distinguishes and 
assesses the connotations 
(associations) of words with 
similar denotations (definitions) 
(e.g., bullheaded, willful, firm, 
persistent, resolute).   
        Standard and 

Achievement Level 
Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI9:  
Analyze a case in which 
two or more texts 
provide conflicting 
information on the 
same topic and identify 
where the texts 
disagree on matters of 
fact or interpretation.  
Beginning Learner-Identifies a 
case in which two texts provide 
conflicting information on the 
same topic and attempts to 
identify where the texts 
disagree. 
Developing Learner- 
Identifies a case in which two 
texts provide conflicting 
information on the same topic 
and identifies where the texts 
disagree on matters of fact. 
Proficient Learner-Analyzes a 
case in which two or more texts 
provide conflicting information 
on the same topic and identifies 
where the texts disagree on 
matters of fact or interpretation. 
Distinguished Learner-Analyzes 
a case in which two or more 
texts provide conflicting 
information on the same topic 
and identifies where the texts 
disagree on matters of fact or 
interpretation, assessing the 
strength or reliability of each. 
 

Compare/contrast Spin 
Bias  
Venn Diagram 
Interpretation Conflict  
Case 
Point of View  
Fact 
Validity  
Rhetoric  
Analyze 

• Employ knowledge of organizational 
structures relevant to multiple or competing 
information or points of view (e.g., 
similarities/differences, compare/contrast, 
cause/effect) 

• Read a wide variety of texts across genres, 
historical periods, styles, and points of view,  

• read a wide of variety of texts on single 
topics or current topics of debate in our 
country and in the world in order to make a 
considered assessment of alternative points 
of view 

• Make it a practice to construct your own 
assessment of the validity of a claim  

• Rely on the ability to identify fallacies and 
unsupported claims versus solid arguments 
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        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI4: Determine 
the meaning of words and 
phrases as they are used 
in a text, including 
figurative, connotative, 
and technical meanings; 
analyze the impact of 
specific word choices on 
meaning and tone, 
including analogies. 

Beginning Learner-Determines 
the literal meaning of words and 
phrases as they are used in a 
text, with textual support (e.g., 
context clues, embedded 
definitions), and identifies the 
effect of basic specific word 
choices on meaning and tone. 
Developing Learner-
Determines the meanings, 
including common figurative, 
connotative, and technical 
meanings, of words and phrases 
as they are used in a text with 
textual support (e.g., context 
clues, embedded definitions) and 
explains the impact of specific 
word choices on meaning and 
tone, including analogies or 
allusions to other texts. 
Proficient Learner- 
Determines the meanings, 
including figurative, connotative, 
and technical meanings, of 
words and phrases as they are 
used in a text and analyzes the 
impact of specific word choices 
on meaning and tone, including 
analogies or allusions to other 
texts. 
Distinguished Learner- 
Interprets the meanings, 
including figurative, connotative, 
and technical meanings, of 
words and phrases as they are 
used in a text and evaluates the 
rhetorical effect of specific word 
choices on meaning and tone, 
including analogies or allusions 
to other texts. 

Domain-Specific 
Figurative 
Connotation/Connotative 
Denotation  
Concrete  
Literal  
Idiom  
Nuance  
Analogy  
Allusion  
Diction  
Tone 
Root  
Etymology  
Discipline 

• Analyze and evaluate the effect of sound, 
form, non-literal language such as idioms 
and figures of speech, and graphics to aid in 
comprehension of complex informational 
text  

• Analyze and evaluate how an author’s use of          
words creates tone, mood, or focus in 
informational text  

• Understand and apply knowledge of how   
diction changes for varying audiences and 
purposes  

• Acquire and apply knowledge of domain-
specific terms for certain kinds of 
informational texts such as contracts or 
applications  

• Determine pronunciations, meanings, 
alternate word choices, parts of speech and 
etymologies of words as needed, using 
context to aid in identifying the meaning of 
unfamiliar words 
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        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI7: Evaluate 
the advantages and 
disadvantages of using 
different mediums (e.g., 
print or digital text, 
video, multimedia) to 
present a particular 
topic or idea. 
Beginning Learner-Identifies 
an explicit topic or idea 
presented in two different media 
(e.g., print or digital text, video, 
multimedia). 
Developing Learner-
Compares and contrasts the use 
of different media (e.g., print or 
digital text, video, multimedia) in 
presenting a particular topic or 
idea. 
Proficient Learner- 
Evaluates the advantages and 
disadvantages of using different 
media (e.g., print or digital text, 
video, multimedia) to present a 
particular topic or idea. 
Distinguished Learner-
Assesses the advantages and 
disadvantages of using different 
media (e.g., print or digital text, 
video, multimedia) to present a 
particular topic or idea, providing 
specific details and evidence to 
support the evaluation. 

Media/Medium  
Digital  
Film  
Print  
Journalism  
Cyber  
Multimodal  
Multimedia  
Embedded  
Platform  
Blog  
Evaluate  
Wiki  
Disadvantage 
PowerPoint  
Advantage  
Prezi  
Film 

• Maintain and continue to build upon 
knowledge of and expertise in cutting-edge 
media applications  

• Acquire or review basic knowledge of 
aesthetic elements of various media (color, 
lighting, and camera angle in visual media, 
for example)  

• Determine preferred media based upon the 
appropriateness and effectiveness of certain 
tools for particular types of communication 
(for example, instructions for a walk-
through of a difficult video game often 
benefit from a visual platform, such as 
YouTube, while print platform such as a blog 
or wiki may be the best medium for an 
interactive discussion) 

• Become a more sophisticated and analytical 
consumer of media, evaluating texts that 
you consume in all formats for their 
effectiveness 

        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8RL10: By the 
end of the year, read 
and comprehend 
literature, including 
stories, dramas, and 
poems, at the high end 
of grades 6- 8 text 
complexity band 
independently and 
proficiently. 

Literary  
Fiction  
Informational 
 Non-Fiction  
Genre  
Claim  
Plot  
Setting  
Character  
Analysis 

• Practice careful and attentive reading of both 
assigned texts and independent text choices  

• Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects  

• Use annotation and note-taking  
• Read within appropriate time frame for 

extended text  
• Choose works from multiple genres, cultures, 

and literary periods 



 Student Learning Guide: Clarifying the Learning Targets  
 

8th Grade 
ELA 

 

Annotation  
Evidence  
Inference  
Summary  
Prosody 

 

• Consider keeping a notebook of texts read 
with notes, annotations, and any relevant 
student work produced  

• Use self-correction when subsequent reading 
indicates an earlier miscue (self-monitoring 
and self-correcting)  

• Read with a rhythm, flow, and meter that 
sounds like everyday speech (prosody) 

Sample Questions 
ELAGSE8RI1: Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 
ELAGSE8RI2: Determine a central idea of a text and analyze its development over the course of the text, 
including its relationship to supporting ideas; provide an objective summary of the text. 
ELAGSE8RI3: Analyze how a text makes connections among and distinctions between individuals, ideas, or 
events (e.g., through comparisons, analogies, or categories). 
ELAGSE8RI5: Analyze in detail the structure of a specific paragraph in a text, including the role of particular 
sentences in developing and refining a key concept 
ELAGSE8RI8: Delineate and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is 
introduced. 

 

A Picture of the Struggles of Our Infant Nation 
by John Abbott 
1 
About the year 1685, Josiah Franklin, with his wife 
and three children, emigrated from Banbury, 
England, to seek his fortune in this new world. He 
was in all respects a very worthy man, intelligent, 
industrious, and influenced to conduct by high moral 
and religious principles. Several of Josiah Franklin’s 
neighbors accompanied him in his removal. 
2 
Boston was then a straggling village, of five or six 
thousand inhabitants. In front spread out its 
magnificent bay, with its beautiful islands. In the 
rear, the primeval forest extended, almost 
unbroken, through unexplored wilds to the Pacific. 
His trade was that of a dyer. Finding, however, but 
little employment in that business, he set up as a 
tallow chandler1 and soap boiler. Four years of life’s 
usual joys and sorrows passed away when Mrs. 
Franklin died, leaving six children. The eldest was but 
eleven years of age. This motherless little family 
needed a maternal guardian. Within the year, Mr. 
Franklin married Abiah Folger, of Nantucket. She was 

the youngest daughter of Peter Folger, a man 
illustrious for many virtues, and of whom it has been 
well said, that “he was worthy to be the grandfather 
of Benjamin Franklin.” She proved to be a noble 
woman, and was all that either husband or children 
could wish for. Ten children were the fruit of this 
union. Benjamin was born on the sixth of January, 
(O.S.) 1706. . . . 
3 
Soon after the birth of Benjamin, his father removed 
to a humble but comfortable dwelling at the corner 
of Hanover and Union streets. Here he passed the 
remainder of his days. When Franklin had attained 
the age of five years, a terrible conflagration took 
place, since known as the Great Boston Fire. Just as 
the cold blasts of winter began to sweep the streets, 
this great calamity occurred. The whole heart of the 
thriving little town was laid in ashes. Over a hundred 
families found themselves in destitution in the 
streets. 
4 
An incident took place when Franklin was about 
seven years of age, which left so indelible2 an 
impression upon his mind, that it cannot be omitted 
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in any faithful record of his life. He gave the 
following account of the event in his autobiography, 
written after the lapse of sixty-six years: 
5 
“My friends, on a holiday, filled my pockets with 
coppers. I went directly to a shop where they sold 
toys for children; and being charmed with the sound 
of a whistle that I met by the way in the hands of 
another boy, I voluntarily gave all my money for one. 
I then came home and went whistling all over the 
house, much pleased with my whistle, but disturbing 
all the family. My brothers and sisters and cousins, 
understanding the bargain I had made, told me that I 
had given four times as much for it as it was worth; 
put me in mind what good things I might have 
bought with the rest of the money; and laughed at 
me so much for my folly, that I cried with vexation; 3 
and the reflection gave me more chagrin4 than the 
whistle gave me pleasure.” 
6 
This story, as published by Franklin, with his keen 
practical reflections, has become as a household 
word in all the families of England and America; and 
has been translated into nearly all the languages of 
modern Europe. 
1 tallow chandler: a person in the business of selling and making tallow, 
which is a fat rendered from beef or mutton, used in colonial time for 
making candles  
2 indelible: lasting or unforgettable  
3 vexation: the state of being troubled or irritated  
4 chagrin: distress caused by humiliation or failure 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

** 

**Which statement BEST describes the connection the author draws between Benjamin Franklin and Peter 
Folger?  

A. The author suggests that Peter Folger was a highly respected man and passed some of his traits on to 
Franklin. 

B. The author explains that Peter Folger was intelligent and claims that intelligence was passed on to 
Franklin. 

C. The author describes Peter Folger as a religious man and suggests that he was someone Franklin 
admired. 

D. The author connected Peter Folger’s apparent popularity to Franklin’s later fame and success. 
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Read this sentence from paragraph 3. 

Over a hundred families found themselves in destitution in the streets. 

**Which choice BEST describes what role this sentence has in the paragraph? 

A. It helps develop the idea that Boston was a growing, dangerous city. 
B. The sentence helps develop the concept that the Franklin family was very fortunate to have survived. 
C. It helps the reader understand how difficult it was for Mr. Franklin to support such a large family. 
D. The sentence helps emphasize the severity of the fire by showing its impact. 

 
**Which choice BEST summarizes the excerpt from Franklin’s autobiography presented in the text? 

A. Franklin recalls being happy with the purchase of a new toy until he was mocked by his family for 
overpaying and was then unable to enjoy it. 

B. After making a purchase at the toy store, Franklin’s siblings and cousins laughed at him for spending 
too much money on the object. 

C. As a child, Franklin went to the toy store and spent his own money on a toy but realized he wasted 
the money once he got home. 

D. Franklin bought a whistling toy after seeing another boy playing with it and soon felt unhappy with 
his purchase, realizing that he should have spent his money elsewhere. 

 
**Which sentence from the passage BEST supports the author’s claim that Ben Franklin’s whistle story 
from his childhood draws interest worldwide? 

A. He was in all respects a very worthy man, intelligent, industrious, and influenced to conduct by high 
moral and religious principles. 

B. An incident took place when Franklin was about seven years of age, which left so indelible an 
impression upon his mind, that it cannot be omitted in any faithful record of his life. 

C. When Franklin had attained the age of five years, a terrible conflagration took place, since known as 
the Great Boston Fire. 

D. This story, as published by Franklin, with his keen practical reflections, has become as a household 
word in all the families of England and America; and has been translated into nearly all the languages 
of modern Europe. 

**Which detail from the passage BEST supports the idea that Benjamin Franklin’s father had to be flexible 
in his expectations? 

A. His family settled in Boston. 
B. Several neighbors emigrated with him. 
C. He worked as a tallow chandler. 
D. He lost his home in the Great Boston Fire. 
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Sample Questions 
ELAGSE8RL1: Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 
ELAGSE8RL2: Determine a theme and/or central idea of a text and analyze its development over the 
course of the text, including its relationship to the characters, setting, and plot; provide an objective 
summary of the text. 
ELAGSE8RL3: Analyze how particular lines of dialogue or incidents in a story or drama propel the action, 
reveal aspects of a character, or provoke a decision. 
ELAGSE8L4: Determine or clarify the meaning of unknown and multiple-meaning words or phrases based 
on Eighth Grade reading and content, choosing flexibly from a range of strategies. 
ELAGSE8RL5: Compare and contrast the structure of two or more texts and analyze how the differing 
structure of each text contributes to its meaning and style. 

Summer Sun 
by Robert Louis Stevenson 

 

Great is the sun, and wide he goes  
Through empty heaven with repose;  
And in the blue and glowing days  
More thick than rain he showers his rays. 
5Though closer still the blinds we pull  
To keep the shady parlour cool,  
Yet he will find a chink or two  
To slip his golden fingers through. 
The dusty attic spider-clad  
10He, through the keyhole, maketh glad;  
And through the broken edge of tiles  
Into the laddered hay-loft smiles. 

Meantime his golden face around  
He bares to all the garden ground,  
15And sheds a warm and glittering look  
Among the ivy's inmost nook. 

Above the hills, along the blue,  
Round the bright air with footing true,  
To please the child, to paint the rose,  
20The gardener of the World, he goes. 

'Tis moonlight, summer moonlight 
by Emily Bronte 

 

'Tis moonlight, summer moonlight,  
All soft and still and fair;  
The solemn hour of midnight  
Breathes sweet thoughts everywhere, 
5But most where trees are sending  
Their breezy boughs on high,  
Or stooping low are lending  
A shelter from the sky. 

And there in those wild bowers  
10A lovely form is laid;  
Green grass and dew-steeped flowers  
Wave gently round her head. 
 
 
 
 
 
 
 
 

**Which statement is true, based on Summer Sun and 'Tis moonlight, summer moonlight? 
A. Sunlight and moonlight can both make people feel a sense of wonder. 
B. Being outside in the moonlight is more rewarding than being outside in the sunlight. 
C. Being outside in the sunlight is more pleasant than being outside in the moonlight. 
D. Sunlight and moonlight can both be threatening to people. 
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**Which statement about the use of figurative language in these two poems is MOST accurate? 

A. Both poems use personification and imagery. 
B. Both poems use alliteration and onomatopoeia. 
C. Both poems use simile and metaphor. 
D. Both poems use symbolism and irony. 

 
**In Summer Sun, the poet emphasizes which aspect of the sun? 

A. his power to burn 
B. his ability to create joy 
C. the way he changes with the seasons 
D. his relationship to other stars and planets 

 
***In Summer Sun, how does the poet develop the idea of the sun’s powerful presence? 

A. by explaining how people obey the sun as if it were a leader 
B. by portraying the sun as a character and describing its notable actions 
C. by giving the sun a voice to speak its point of view 
D. by describing the relationship between the sun and other objects in nature 

 
*These passages are examples of 

A. dramas 
B. folk tales 
C. myths 
D. poems 

 
 
 
 
 

Sample Questions 
ELAGSE8RL1:  Analyze how differences in the points of view of characters and the audience or reader (e.g., 
created through the use of dramatic irony) create such effects as suspense or humor. 
 

 
The Myth of Achilles 

 
Achilles is a well-known hero in Greek 
mythology. This brave warrior fought in the 
Trojan War. The following myth is where the 
phrase “Achilles’ heel” comes from. 
 
1Achilles was the son of Peleus and the sea 
goddess Thetis. When Achilles was still a baby, 
Thetis tried to make him immortal by dipping 
him in the river Styx. Her actions made Achilles’ 
body completely invulnerable to harm with one 
exception: his right heel. This was what Thetis 

held on to as she dipped him into the flowing 
water. 
 
2When Achilles was still a young boy, Thetis was 
told that her son would either have a long but 
inglorious life 
of comfort and inactivity, or would have a short 
but heroic career, soon after which his life 
would end. 
 
3Thetis naturally hoped to prolong the life of 
Achilles, and made the decision to send him 
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away to the island of Scyros, where he was 
raised as a girl to conceal his true identity. 
4Achilles could not remain in hiding forever, 
though. When it was predicted that it would be 
impossible to capture Troy without the 
assistance of Achilles, the hero Odysseus was 
sent to Scyros to find Achilles. Faced with the 
task of determining which of the “females” he 
encountered in the royal palace was actually 
Achilles in disguise, Odysseus presented a set of 
weapons to the group. Achiles could not 
conceal his excitement when he saw the 
weapons. He seized them and revealed his 
identity, after which he joined the Greeks in 
their fight against the Trojans. 
 
5The war was lengthy. Many battles were 
fought, and many warriors were lost. Achilles 
donned a magnificent suit of armor and led the 
Greeks in their struggle against the enemy, 
himself defeating numerous powerful foes. 
6On the last day of his life, Achilles faced off 
against Memnon, ally of the Trojans.  

Conquering this enemy gave Achilles the 
confidence to attempt to storm the city of Troy, 
but this act would prove to be his downfall. 
A warrior named Paris shot an arrow at Achilles, 
which pierced his right heel, the sole part of his 
body that had not been bathed in the 
protective waters of the river Styx. 
 
7Achilles dropped to the ground and died of his 
wound. Thetis came to embrace her gallant son 
and wept bitterly over the loss, joining the 
entire Greek army in their sorrow over the 
fallen hero. 
 
 
 
 
 
 
 
 

 
 
The following question has two parts. First answer Part A, then answer Part B. 
Part A: 
**What is ironic about Achilles’s reaction to Odysseus’s gift of the swords? 

A. Achilles is aware that Odysseus knows he is disguised as a girl. 
B. Thetis’s plan to keep Achilles safe is undone by Achilles himself. 
C. The females in the royal palace do not realize Achilles is a boy. 
D. The soldiers in the Greek army do not realize Achilles is the son of a goddess. 

Part B: 
**Which excerpt from the text BEST supports your answer in Part A? 

A. Thetis naturally hoped to prolong the life of Achilles, and made the decision to send him away to 
the island of Scyros, where he was raised as a girl to conceal his true identity. 

B. Achilles could not remain in hiding forever, though. When it was predicted that it would be 
impossible to capture Troy without the assistance of Achilles, the hero Odysseus was sent to 
Scyros to find Achilles. 

C. Achilles could not conceal his excitement when he saw the weapons. He seized them and 
revealed his identity, after which he joined the Greeks in their fight against the Trojans. 

D.  Achilles donned a magnificent suit of armor and led the Greeks in their struggle against the 
enemy, himself defeating numerous powerful foes. 
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***A student was asked to write an 
argumentative paragraph in which she was to 
argue that homework is necessary for student 
learning. 
 
Homework is not always an enjoyable task. 
Some people say that homework is important 
because it practices what was taught during the 
day. For example, in math class, teachers 
lecture on a certain math lesson and then give 
their students problems that practice what was 
taught in the lesson. In that way, homework is 
supposed to help students learn the material 
better. Students can get stressed with all the 
homework, but practicing sometimes helps 
students learn things better. Even though 
students would rather be doing things other 
than homework, it can make the days at school 
easier. In classes like literature and science, 
sometimes teachers give textbook reading 
assignments for students so that they can read 
about what they are going to learn the next  
day. That makes sense. It could be helpful 
though. Homework is sometimes awful, but 
sometimes can help students learn too. 
The paragraph she wrote is ineffective and 
unfocused. Rewrite the paragraph and argue that 
homework is necessary for student learning.  
 
Your paragraph does not have to follow the same 
structure, order of reasons, or vocabulary as the 
original. NOTE: You may use the reasons the               
student has given, you may come up with your own, 
or you may use a combination the student's reasons 
and your own. 
 
Make sure your paragraph: 
● Has a clear claim 
● Has at least two reasons to back up your claim 
 
 
 

Rationale 
2 Points  

• The response:  Has a clearly written, decisive claim 
• Has at least two clear reasons to support the claim 

Homework is necessary for student learning because it 
either provides information to give background for the 
next day's lecture or it gives students practice with 
concepts learned in class.  

• First, in classes like history and literature, teachers will 
assign reading homework on whatever new subject 
will be introduced in the next day's lecture or class 
discussion. This homework is important because it 
gives the students background information on the new 
subject so that they will understand what they are 
hearing from the teacher or other students during 
class.  

• Second, homework is important to practice skills 
learned in class. In math and science classes, teachers 
may assign practice problems that test whatever 
material was covered in class so that students can 
practice the material and find what, if any, information 
they do not understand. Overall, homework can be 
tedious, but it is necessary for student learning. 

1 Point  
• The response:  Has a claim 
• Has at least one clear reason to support the claim 
• Homework is important for students to do because it 

practices what they learn in class.  
• Most of the time, homework is either a set of 

problems or an essay. When teachers assign essays, 
they want students to practice writing about whatever 
they lectured on in class. It is the same with math 
class.  

• Teachers give students homework problems so that 
they can practice what they learn. Overall, homework 
is important for students. 

 
0 Point(s)  

• A response receives no credit if it fails to include a 
claim 

• provides a claim that is unfocused on the prompt, or 
has no reason 

• Some teachers think homework is important, but it is 
very boring. 
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Sample Questions 
ELAGSE8RI: Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as 
well as inferences drawn from the text. 
ELAGSE8RI: Determine a central idea of a text and analyze its development over the course of the text, 
including its relationship to supporting ideas; provide an objective summary of the text. 
ELAGSE8RI: Analyze how a text makes connections among and distinctions between individuals, ideas, or 
events (e.g., through comparisons, analogies, or categories). 
ELAGSE8RI5: Analyze in detail the structure of a specific paragraph in a text, including the role of particular 
sentences in developing and refining a key concept 
ELAGSE8RI8: Delineate and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is 
introduced. 
 

Source 1: A Ride to Fitness 

Many people consider horseback riding 
to be a purely recreational sport. Others 
compare the activity to competitive sports, as 
they jump and show their horses for awards. 
Regardless of the viewpoint one has, riding a 
horse provides many benefits to one's health. 

It is a common mistake to think that the 
horses are doing all the work. They do put forth 
a lot of effort, but the riders also get a workout. 
Riding a horse is much more than simply sitting 
on the horse; it requires skills that are like 
maneuvering a sailboat. 

Horses can move suddenly and 
unpredictably. Riders must be quick and 
effective in communicating with their bodies 
the direction they want the horse to follow. For 
example, using their seat and legs, riders deftly 
instruct their horses to move forward, circle, 
speed up, slow down, bend, and gait away from 
or towards an object, or in a particular 
direction. Riding horses takes skill and athletic 
ability, which together provide aerobic and 
strength–building activities. 

Another way riders benefit physically 
from riding is when a horse trots. Riders post, 
rising up and down in the saddle, using their 
upper leg muscles to avoid being tossed about. 
Posting for a protracted period of time 
produces an aerobic effect, much like running 
or riding a bicycle. After posting for about  

 

twenty minutes, the rider's heart rate elevates, 
lungs expand, and body begins burning fat.  

There are psychological benefits to be 
gained from horseback riding as well. For 
example, most people experience a relaxed 
sense of well–being following a ride. Many 
scientists believe this sense of well–being 
results from the release of hormones in the 
rider's body. These hormones are known as 
endorphins. When activated, endorphins cause 
riders to experience a pleasant, nearly euphoric 
feeling. In fact, it is not uncommon for 
endorphins to be released when the rider is just 
grooming a horse or interacting with it on the 
ground. 

Source 2: The following is an excerpt from a 
health and fitness magazine:  

  
HORSEBACK RIDING—Physical Development  

  
Muscle Strengthening 

• The leg muscles are developed and 
strengthened as a rider mounts and 
dismounts the horse. Both the upper 
and lower muscles of the legs benefit. 

• Back muscles are strengthened as a 
rider positions him/herself using good 
posture throughout the ride. 



 Student Learning Guide: Clarifying the Learning Targets  
 

8th Grade 
ELA 

 

• Upper and lower arm muscles are 
strengthened as a rider uses the reins 
to direct the horse.  

• Aerobic Benefits 

• As a rider moves up and down in the 
saddle (posts), the lungs inhale and 
express air at a more rapid rate than 
when the rider is sitting still. 

• Over twenty minutes of riding gives the 
rider aerobic benefits similar to fast 
walking and/or jogging. 

The following question has two parts. First, answer Part A. Then, answer Part B. 

Part A 

**Why did the author of "A Ride to Fitness" discuss the psychological benefits of horseback riding 
while the author of the excerpt from the health and fitness magazine did not? 

A. In "A Ride to Fitness," the author's purpose is to persuade the reader that there are many 
benefits of horseback riding while the magazine author's purpose is to inform the reader about 
the physical benefits. 

B. The author of the excerpt from the health and fitness magazine does not believe there are any 
psychological health benefits to be gained from horseback riding, but the author of "A Ride to 
Fitness" does. 

C. Author of "A Ride to Fitness" wants to persuade the reader that the horses enjoy carrying rid-ers 
just as much as the riders enjoy horseback riding, but the magazine author does not. 

D. Authors of magazine articles do not have enough space in the magazines to write information 
about unimportant topics such as the psychological benefits of horseback riding. 

Part B: 
**Which detail from "A Ride to Fitness" best supports your answer in part A? 

A. Regardless of the viewpoint one has, riding a horse provides many benefits to one's health. 
B. It is a common mistake to think that the horses are doing all the work. 
C. Riding a horse is much more than simply sitting on the horse; it requires skills that are like 

maneuvering a sailboat. 
D. After posting for about twenty minutes, the rider's heart rate elevates, their lungs expand, and 

their bodies begin burning fat. 
 

For example, using their seat and legs,  
riders deftly instruct their horses to move forward,  
circle, speed up, slow down, bend, and gait away  
from or towards an object, or in a particular 
direction. 

 
**Which definition explains the meaning of deftly as it is used below from the passage?   

A. to do something foolishly 
B. to do something while sitting down 
C. to do something without the ability to hear 
D. to do something skillfully  
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Read the following summary of "A Ride to Fitness." 

Horseback riding is not just for recreation or competition; it is also a good form of exercise. Riders must 
constantly use their bodies in communicating directions to their horses. Posting is a style of riding that 
gives great aerobic benefits. 

 

**Which statement BEST explains the accuracy of the summary? 
A. It accurately explains what posting is and how posting can provide aerobic benefits. 
B. It accurately mentions the physical benefits of riding, but fails to mention the psychological 

benefits stated in the article. 
C. It does not explain why riding is considered a good form of exercise. 
D. It stresses the importance of good physical condition for riding in competition. 

 

Sample Questions 

Sample Questions 
ELAGSE8L4: Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on 
Eighth Grade reading and content, choosing flexibly from a range of strategies.  
ELAGSE8L5: Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 
 

 
(Anne Frank) 
Saturday, 11 July, 1942  
 
Dear Kitty,  

I expect you will be interested to hear what it feels like to 'disappear;' well, all I can say is that I don't 
know myself quite yet. I don't think I shall ever feel really at home in this house, but that does not mean 
that I loathe it here, it is more like being on vacation in a very peculiar boardinghouse. Rather a mad 
idea, perhaps, but that is how it strikes me. The 'Secret Annex' is an ideal hiding place. Although it leans 
to one side and is damp, you'd never find such a comfortable hiding place anywhere in Amsterdam, no, 
perhaps not even in the whole of Holland. Our little room looked very bare at first, with nothing on the 
walls; but thanks to Daddy who had brought my film–star collection and picture post–cards on 
beforehand, and with the aid of paste pot and brush, I have transformed the walls into one gigantic 
picture. This makes it look much more cheerful, and, when the Van Daans come, we'll get some wood 
from the attic and make a few little cupboards for the walls and other odds and ends to make it look 
more lively. 
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I don't think I shall ever feel really at home in  
this house, but that does not mean that I  
loathe it here, it is more like being on  
vacation in a very peculiar boardinghouse. 

 

Read the following sentence from the passage. 

**Which of the following best describes the connotative meaning of the word home as it is used in the 
sentence above? 

A. residence 
B. a base 
C. a feel of comfort 
D. an institution where people are cared for 

 

**What does loathe mean as it is used in these lines from "The Diary of Anne Frank"?  

I don't think I shall ever feel really at home in this house, but that does not mean that I loathe it here, it 
is more like being on vacation in a very peculiar boardinghouse. 

A. enjoy                
B. like     
C. indifferent      
D. despise       

     

Sample Questions 
ELAGSE8RI4: Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze the impact of specific word choices on meaning 
and tone, including analogies. 
ELAGSE8RI6: Determine an author’s point of view or purpose in a text and analyze how the author 
acknowledges and responds to conflicting evidence or viewpoints. 

Michael Wong's Editorial 
Wong's Word in Edgewise  

(a summary of Michael's editorial) 
It always pays to listen to Michael because he has 
Greenwood's best interests at heart.Michael Won
g is the best student body president Greenwood h
as ever had. His cleverness, 
resourcefulness, and brilliant use of language help
 to persuade any reader that Greenwoodneeds a b
etter track! Find out how you can make a differen
ce. Don't you think Greenwoodathletes are terrific
? Come on out and show your school spirit! Green
wood deserves the best.We all agree on that. 

 

 
Greenwood's Track...or Is It a Beaten Path? 

 
Dear Editor of Greenwood Word Power and Green
wood's Student Body, 
I am writing in response to Editor Sarah Perdue's a
rticle about Greenwood's track andfield. I agree wi
th Sarah that Greenwood Middle School is fortuna
te to have recently had our basketball    
courts resurfaced, and we definitely should be      
grateful to our district for funding it.She is absolut
ely right that the money for the resurfacing was w
ell spent, especially since morestudents use the ba
sketball courts than use the track. However, isn't i
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t about time our track andfield athletes had somet
hing safer to run on than mud and gravel? 

If you've been attending Greenwood for any lengt
h of time, you know what the track andfield looks 
like after even just a few hours of rain. Yes, you gu
essed it—
they look like a sea ofmud. How can any athlete sa
fely run on such a surface without risking injury? N
o wonder ourtrack and field teams don't have a br
illiant record of wins. They are at a disadvantage! 
Theydon't lack speed, stamina, willpower, or expe
rt coaching. They lack an all–weather track. 

Recently I discovered that our student body has th
e option of raising funds independentof our distric
t to have all-
terrain coating applied to our track. However, this 

is not aninexpensive project! Starting this Friday, t
he entire student body is invited to participate in 
a6-
week fundraising extravaganza. Come by room 42 
any day after school between 3:00 and3:30 for mo
re information about how you can help make this 
dream of an all–
weather track areality for Greenwood Middle Sch
ool and its athletes. 

 
Thanks,  
 
Michael Wong, Student Body President 

 

 

** What is the meaning of option as it is used in this sentence from the passage?  

Recently I discovered that our student body has the option of raising funds independent of our district 
to have all– terrain coating applied to our track.  

A. opportunity  
B. benefit   
C.  preference 
D. privilege 

 
*What does Michael Wong propose in the editorial?  

A. He proposes that all students get together to raise funds for the track. 
B. He proposes that the students protest the resurfacing of the basketball courts.  
C. He proposes that the track athletes need to train better so that they can win competitions. 
D. He proposes that the students rally to force the district to fund the new track. 

 
 
 

Sample Questions 
ELAGSE8RL10: By the end of the year, read and comprehend literature, including stories, dramas, and 
poems, at the high end of grades 6-8 text complexity band independently and proficiently 

Sunny Surprise 
After a long, cold winter, Beth was really down in the 
dumps, so Josh decided to turn her mood around 
with a surprise trip to the beach. After weeks of 
planning their great adventure in secret, Josh 
realized he couldn't get Beth to go without telling 
her about the vacation he'd set up. At the eleventh 
hour, Josh revealed all his hard work. He showed her 
the brochures from the hotel and the airplane 
tickets, then told her to pack her bags. Beth was so 

surprised that Josh could have knocked her over 
with a feather! Despite Beth's apprehension about 
leaving so quickly and her disbelief at Josh's sneaky 
ways, she agreed to pack a suitcase so they could 
fully enjoy five days in the Sun and sand. The next 
day, as their airplane approached its landing strip, 
Beth looked out to see palm trees swaying in the 
breeze, crystal clear water, and beautiful beaches. As 
she looked further, Beth realized this island was only 
one jewel in the necklace. When they got off the 
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plane, Beth gazed out at the smiling faces of the 
locals waiting to greet them and knew this trip 
would be wonderful. As she and Josh gathered their 
belongings, they were presented with flower 

garlands to wear around their necks. Beth was 
convinced this must be heaven. 
 
 

 
**Which of the following options describes the theme of the passage "Sunny Surprise"?  

A. trusting others is difficult  
B. winter is depressing 
C. surprises can be good  
D. people are sneaky 

 
Sample Questions 

ELAGSE8RL9: Analyze how a modern work of fiction draws on themes, patterns of events, or character 
types from myths, traditional stories, or religious works. 

 
How Snake Lost His Legs 

Since the beginning of time, Snake was a lazy 
creature. The other animals of the savanna would 
toil from sunrise to sunset to find food and water, 
while Snake would simply hide by the watering hole 
and wait for prey to cross his path. In fact, Snake was 
so lazy that he unintentionally changed his own fate. 
One day, Moon, the ruler of the animals, came down 
from the sky and called a meeting of all creatures to 
impart some important news. Snake loved his 
comfortable hiding place by the water’s edge and 
did not see the purpose in moving when Mantis, his 
only friend, would surely come and tell him the 
news. After all, what could possibly be so important? 
So, Snake tucked his little legs beneath his long body 
(for snakes had legs back then) and settled down 
into the mud. Across the savanna, the animals 
gathered underneath the Baobab tree and listened 
anxiously to Moon. She told them that the water 
would soon disappear and the earth would turn to 
sand. The savanna would become a dry and lifeless 
desert in which nothing could survive. Moon advised 
the animals to take their families and travel to the 
other side of the cliff in the east where they would 
find a new savanna to call home. The animals 
immediately set out on their long journey, but 
faithful Mantis traveled back to the watering hole to 
find Snake. He told his friend of the impending 
danger, but Snake just snorted and refused to move. 
He had no intention of leaving his spot, especially 
when the cliff in the east was such a long walk away. 
Surely Moon was exaggerating and the rains would 

eventually come back. Snake had plenty of water at 
the hole in the meantime. But as the days wore on, it 
grew warmer and warmer. Worse yet, it did not rain 
for weeks and the watering hole dried up in front of 
Snake’s eyes. Snake rose unsteadily and looked to 
the cliff in the east. He took a step forward, but his 
foot sank heavily into the sand. He tried to step with 
another foot and achieved the same result; he was 
stuck! Snake cried out to Moon for help, begging and 
pleading until finally she took pity on him. Moon 
took away Snake’s legs and made his body slippery 
enough to slide easily through the hot sand. At last, 
he was able to move again, and he hurriedly 
slithered toward the cliff in the distance. Snake lost 
his legs that day, but he did not lose his tendency for 
laziness, for to this very day we can still find him 
lying by the watering hole, waiting for his food to 
come to him. 

Lazy Day Sunday 
It was a lazy Sunday, and Matilda was trying to catch 
up on the sleep she missed all week. After all, getting 
up at 7:00 every morning was downright inhuman, 
and the oversized pillow in the corner of the sofa 
was a cloud in the sky, calling her to float away with 
it. Perhaps that’s why she made the not-so-wise 
decision to ignore her mother’s request as she ran 
out to the supermarket. It was a simple request to 
turn off the oven at 5:30 and pull the roast out to 
cool, but that cloud in the sky was calling her name. 
Matilda had opened one eye at 5:35, but she hadn’t 
really noticed the time, and Mom would be home 
soon anyway. Of course, when 6:15 arrived and the 
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smell of smoke began to waft through the living 
room, she came down from her cloud a little. Where 
was Mom anyway, and wasn’t there something she 
had to do? At 6:20, the smoke alarm went off, and 
Matilda began to regret the last hour. Suddenly 
remembering everything her mother had ever said in 
her entire life, she sprinted into the kitchen and slid 
right into her little brother, Max. “Fire!” he shouted 
through the haze of the smoke-filled kitchen. “Shh, 
it’s just a little smoke from the oven.” But Max had 
already run out of the kitchen to the sound of the 
blaring alarm. Attempting to ignore the chaos 
around her, Matilda tried to save the roast first 
(“save” being the operative word, because the 
charred remains were barely recognizable). 
Groaning, she pulled on some oven gloves and 
opened the door, releasing a new wave of thick 
smoke into the room. “Mom is going to be so . . .” 

She never got to finish her thought because 
suddenly a spray of white foam enveloped both her 
and the roast. For a long moment, all she could do 
was blink as the foam dripped from her chin and 
hands. Then she slowly turned to find Max holding a 
fire extinguisher and grinning from ear to ear as he 
shouted, “I saved you!” “Max, what are you doing! I 
wasn’t on fire. . . . What’s that noise?” The sound of 
sirens filled the street, and both Matilda and Max 
ran for the front door. Outside, a group of 
firefighters, ambulance workers, and, yes, Matilda’s 
panic-stricken mother (for she had just gotten home 
from the supermarket) were running for the door. 
Taking a deep breath, Matilda turned the knob to 
face the consequences, vowing that next time she 
would just listen to her mother. But in her own 
defense, it was a lazy Sunday, after all. 
 

 
 
***How is the lesson taught in “Lazy Day Sunday” more useful to today’s young people than the lesson 
taught in “How Snake Lost His Legs” is? 
 

A. “Lazy Day Sunday” presents human characters in a modern setting.  
B. “Lazy Day Sunday” explains how a natural feature came to be.  
C. “Lazy Day Sunday” focuses on a negative personality trait that its character is encouraged to improve 

upon.  
D.  “Lazy Day Sunday” uses personification and metaphor to deliver a symbolic message. 
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ELAGSE8RI7: Evaluate the advantages and disadvantages of using different mediums (e.g., print or 
digital text, video, multimedia) to present a particular topic or idea. 

Elite DJ Contract 
Elite DJ will be providing the musical entertainment 
at Middle School Promotion Party for Leyla Artinian 
on 5/25/13.  
Payment Information  

• The total fee for this service is $400 for 4 
hours of entertainment. If Leyla Artinian 
requests additional hours, and Elite DJ is 
able to provide them, the fee will be $75 per 
additional hour.  

• Leyla Artinian will pay a deposit at least 60 
days prior to the event, in the amount of 
$100. This deposit is refundable.  

• Leyla Artinian will pay the balance due on or 
before the date of the event.  

• If Leyla Artinian wishes to cancel the 
services, she must give Elite DJ at least 14 
days’ notice. Any cancellation after that 
point will result in forfeiture of deposit.  

• Payments may be made via cash, check, or 
money order.  

 
Setup  

• Elite DJ will bring the following for setup: 
turntable, amplifier, speakers, microphone, 
power strips, disco ball, bubble machine.  

• Elite DJ will require Leyla Artinian and/or 
House of Pizza to provide sufficient electrical 
outlets, elevated platform or risers, dance 
floor (if desired). Music ------ 

• Elite DJ will play songs from a specific set list 
provided by Leyla Artinian.  

• Elite DJ will take requests from Leyla 
Artinian and/or guests of the event, 
provided that the requested music is in Elite 
DJ collection and/or that time permits. 

Damages 
• Leyla Artinian agrees to pay for all damages 

to Elite DJ equipment caused by the 
negligence of Leyla Artinian or any of the 
event guests.  

• Leyla Artinian must inspect the equipment 
prior to the start of the event to assure it is 
all in working order and free from any 
damage. 

 
 
 
 
**Which sentence BEST explains why Elite DJ or Leyla Artinian is likely to prefer a paper copy of this 
document rather than an electronic copy?  

A. Electronic devices are more likely to be stolen than paper copies of legal documents.  
B. Many people regard a paper copy with original signatures as more formal and legally binding.  
C. Computer files can be damaged by computer viruses, but paper copies cannot.  
D. A computer might crash in a power outage, but a paper copy is still accessible. 
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